Digital literacy is a more recent concept than information literacy and can relate to multiple categories of library users in multiple types of libraries. Determining the relationship between information literacy and digital literacy is essential before revision of the ACRL Standards can proceed.
INTRODUCTION
Every public services librarian knows intuitively that there is a close relationship between information literacy and digital literacy. When a librarian helps a patron search for articles in a database, there is an interplay between information literacy (which database to search, which terms to use, which limiters to employ, how to evaluate the articles in the results, how to use the information found effectively and ethically, etc.) and digital literacy (how to navigate the library web site, how to get to a search page or find the advanced search page, how to find the help files, how to save or export the citations and full text, how to set up an account in a social media site, how to upload files to that site, how to comment on others ' postings, etc.) . The exact distinction between information literacy and digital literacy has not been determined, but we know they are related and suspect that they are not the same thing.
For years academic institutions required a level of computer literacy for their undergraduate students, a requirement that might be addressed by one department for the entire campus or by individual schools or colleges for their own students and in compliance with agreed-upon outcomes. These computer literacy courses might require students to create and manage files; use database, spreadsheet, and wordprocessing software; and enter or manipulate data in various ways. These courses generally focused on the skills needed to use particular applications for the coursework required in the students' programs of study.
Over time, educators saw value in adding social networking sites, wikis, multimedia sites and other similar resources to their curricula, and they began to incorporate sites like Facebook, Google Docs, and YouTube into their syllabi. These educators didn't want to teach these resources, but they had to do so in the context of the content lessons they were creating. They wanted to create new learning environments, but students needed to be able to navigate within and contribute to those environments. The skills these educators needed their students to use were not necessarily (but they could be) skills they were using outside of academia. Students might already have the requisite skills, or they might not.
Librarians involved in research instruction (by any name) understand that students need to be able to create and store folders and files on a computer or tablet, on campus shared drives or courseware such as Blackboard, and on the web. Students need to be able to access and edit files created by other students and to comment on digital creations in ways that contribute to discussions among the students involved in a project. Librarians know that students need these areas of knowledge and skills in addition to knowing about information needs, access, evaluation, use, and social implications. The definition of digital literacy was written with full consciousness of the existence of the Standards, which had been written more than a decade previously. Thus, it makes sense to examine the probable distinctions made by the Task Force.
The digital literacy definition was meant to apply to all types of users and in all types of libraries. It suggests a curriculum only in the broadest sense since many of the providers of digital literacy instruction and programming do not identify their programming as a "curriculum," and the lessons they provide are not part of an institution-wide curriculum that is meant to encompass clearly-defined student outcomes for an entire program of study. Although the language used in the digital literacy definition is similar to that used in the information literacy definition, that is in part because both definitions refer to general educational goals, not because the Task Force thought digital literacy initiatives were necessarily formal curricular initiatives. They might be for some libraries, and they might not be for others.
The Task Force included the ability to create information. The Task Force recognized the significant role the creation of information plays in Web 2.0 applications and social media. Academic libraries did not generally use such applications when the Standards were written, but it is not necessarily true that this creation would be included in information literacy standards written (or revised) today. A thorough examination of the role that the creation of information might play in a curriculum appropriately focused on scholarly pursuits is needed before this could be answered. This, in particular, is an area that ACRL might decide properly belongs to academic colleagues who are providing computer/digital literacy instruction.
Third, even almost identical skills in the two definitions do not mean that digital literacy instruction goes into the depth necessary in academic programs. For example, the evaluation of information is required for everyone to function in an open society. We value the right of free expression and open access to unfettered expression; correspondingly, we all need the skills to distinguish satire from fact, fiction from history, and scams from honest offers. This general level of knowledge of the need for evaluating sources of information and the criteria to use in such evaluation is not enough for students in academic programs to choose among scholarly sources to identify the best sources for their projects. The criteria they must employ to gauge the centrality of a journal to its field or the relative rank of scholars within a field are not criteria an adult entirely outside of academia employs or needs. The definition of digital literacy overlaps the definition of information literacy in several places, but they do so as common areas of concern and endeavor, not as competing priorities.
WHAT SHOULD ACRL DO WITH THIS UNDERSTANDING?
The shared and separate areas of digital literacy and information literacy intended for academic librarians to teach must be defined by ACRL in the context of its revision of the Standards. It would be inappropriate for a single individual or an outside agency to impose a viewpoint on ACRL, but a few suggestions from the author might facilitate this work:
1. Determine the entry-level technological skills needed for meaningful participation in an Information Literacy program. Librarians cannot teach all the concepts and skills needed by students to be successful in all the steps of research. Librarians do not teach the mathematical skills needed to understand the statistical tables that students might retrieve. Librarians do not teach the literary theories needed to choose among scholarly papers. Librarians do not teach the historical facts needed to use a chronologically arranged source. Similarly, librarians should not need to teach students how to create a folder-online, on a portable memory device or computer, or on a network drive-and save files in that folder, changing the default names of files to something meaningful and moving files around among folders. What other skills and concepts should students already have before they launch into an information literacy course? What is best left for academic colleagues who teach digital literacy or introductory computing courses? The portions of the Standards listing outcomes in these areas should be looked at with these questions in mind.
2. Determine how far into the research process the Standards should address. Are librarians expected to just teach the research, or the product, as well? Librarians are already involved in assisting (and, thus, in some instances, teaching) students in reference transactions how to create a project or product to showcase and report their research.
Although it is common for other specialists to be available in modern reference rooms of any arrangement, librarians put in long hours at a public desk and are often readily recognized by students as the "one to ask." Should librarians be adept at using all the multimedia software 
CONCLUSION
Information literacy and digital literacy are not competing concepts; they are complementary areas for students in higher education. Further, digital literacy concepts and skills can provide the fundamentals of managing digital environments that students need to succeed in Information Literacy and their other areas of study. What is required of ACRL is to recognize that this relationship exists between information literacy and digital literacy, to define the relationship more clearly for its members, and to see the existence of the digital literacy concept as an opportunity to reengage academic colleagues in a meaningful discussion of the knowledge and skills students need today. Librarians have an obligation to their institutions to inform broader discussions of curricula whenever we have significant input to offer, and this is such a time. Let's employ both digital literacy and information literacy in our efforts to provide rich educational experiences for students in higher education.
